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Implementation of Emotional Intelligence (EQ) Principles in
ELT Teacher Training

Hidayet Tuncay”
Abstract

Recently Emotional Intelligence (EQ) has become the hottest words that many researchers have
taken into consideration. Today EQ) is considered one of the major issues for staff training in
many companies and in educational fields as well. So in this study, EQ will be taken into
account as a guiding principle to set up a new in-service non-native teacher training svllabus in
ELT.

ELT teachers should be able to navigate their own emotions and feelings as well as their
students’ for the sake of success in ELT learningteaching atmosphere. Besides, they can guide
their students’ potential feelings and emotions to acquire/develop necessary linguistic skills to be
able to succeed in the acquisition of foreign language skills.

So far [0}, also called traditional intelligence, has been a predominant factor as for describing a
person's intelligence; but it has been realized that 10 by itsell is not a very good predicter of job
petformance. In this context, the main cocern in the study is to discuss how we can utilize EQ
principles in ELT non-native Teacher Training and have better results from ELT in class.
However, another purpose of this paper is put an emphasis on  the implementation of the EQ
principles in Foreign Language Teaching, The results obtained from a questionnaire given to the
EFL teachers from seven different schools and wvarious teaching levels will be evaluated and
discussed in the paper and some specific solutions will be searched as to create a non-
threatening atmosphere in a non-native ELT environment.

Ozet

Duygusal Zeka (DZ) son zamanlarda bir gok aragtirmacinim énem verdigi konu haline gelmistir,
Giinimiizde Duygusal Zeka uygulamasi, bir gok sirkette ve de egitim sahasinda personelin vetis-
tirilmesi maksadiyla yapilmaktadir. Bu calismada Duygusal Zeka prensipler, ingilizce Egitimi'nde
anadili Ingilizce olmavan ddretmenlerin vetistidlmesinde takip edilecek programuin hedeflerini be-
lidemede ethen unsur olarak ver alacakbr,

Ingilizce aretmenleri, dil editim ve ddretim ortaminda bagarwn sirekli kilabilmek igin édrencileri-
nin cldugu kadar, kendi duygu ve hislerine de yon verebilmelidirler. Aynca dgretmenlar, Gdren-
cilerinin varolan his ve duygulanini vardimivla vabano dilin becerilerilerini kavramada basanli
clabilmelari icin gerekli olan dilbilim becerilerini gelistirmelerine/kazanmalanna vardimer olup,
rehberik edebilirler.

Geleneksel Zeké olarakta bilinen zekd kavram, bir kimsenin zekd dizeyini belidemede ve acik-
lamada glnimize dek en dnemli faltar olarak kullandmaktaydi ancak, farkina vanldi ki, tek ba-
sina zekd ditzeyi belirleme verileri bir kimsenin is vasamindaki baganlanm aciklamaya vetme-
mektedir, Bu baglamda makalede esas olarak, Duygusal Zeka prensiplerinin ana dili Ingilizce
olmayan Ingilizce Garetmenlerinin editiminde ve yetigtivilmesinde nasil kullanilabilecedi ve Tngl-
lizce ogretiminin yapildidn ovtamdan ne derece fayda sadlanabilecedi tarrtisilacakhr, Zira, cals-
manmn bir difer amac Yabanc Dil Ogretiminde Duygusal Zeka prensiplerinin nasil kullanilabile-
cedini vurgulamaktir. Farkli Ingilizce 6gretim sevivelerinden ve vedi avn okuldan ingilizce &dret-
menletine verilen tanimlayic anket sonuclan degerlendirilecek ve tarhigilacak olup, baz dnemli
sonuglar gikanlmaya ve dilin verli ortarminda ogretiimedidi durumlarda fazla Grkditicid olmayan
bir dil &grefim atmosferi yaratmada kullamilabilmesi igin bazi gézimler arastmlacak ve sonuglar
calgmanin sonunda ver alacaktir,
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Introduction

In English Language Teaching (ELT) teachers and leamers have been relatively
two issues to be studied on the basis of non-native L2 (Language Two} learners and
non- English speaking/non-native teachers. Besides, interaction between teacher and
learner based on every individual's acquired foreign language skills are regarded to be
rather significant for various reasons. Although the issue has been covered by several
ELT experts under various headings, this paper focuses on non-native EFL teachers
rather than L2 learners. However learners in ELT may be a subsequent issue related to
ELT and Emotional Intelligence as well as teacher-leamer interaction. All in all, the
following subsequent issues such as teacher-learner interactions, EQ principles in
teacher training, E(Q) in promoting teachers’ interaction with learners, promoting
teachers’ problem solving skills and teachers’ roles in conflict resolution can be
considered relevant subtopics with regard to non-native teacher training and the foreign
language learning environment/at-moshpere.

In ELT classes, teacher and learner interaction is deeply experienced both by
teachers and learmners at any level of teaching/learning. Nevertheless many efforts by
teachers have been done to promote learners’ learning and acquisition through
classroom instruction and self- study. Regardingly, another issue is to find ways as for
how to promote EFL (English as a Foreign Language) teachers' Emotional Intelligence
levels, and help them camy those acquired numerous EQ skills into the classroom
atmosphere and make them the fundamental basis of a positive relationship with the
EFL learners.

Some issues discussed in the paper are supported with the results of a
questionnaire given to eighty nine EFL teachers from seven different schools - three
high schools, three universities and a primary school. The reason why the questionnaire
was given to those teachers is to find out what these teachers having various
background and being from different non-native school environment have in mind
about EQ in ELT. This was a very preliminary questionnaire and the questions were
chosen to enable the respondent to reveal the facts as they understand them. However,
for the second part of such study, a control group is to be set and another detailed
questionnaire is given to the teachers in this group, and the results of both sets of
questionnaire can be evaluated and processed accordingly.

Emotional Intelligence in a non-native ELT environment, teachers-based
emotional scenes and situations both in and out of ELT environment; and finally a pilot
syllabus concerning EQ implementation in ELT teacher training are covered, and a
detailed outline of the suggested syllabus appears in the paper as well. So the purpose
of this syllabus design is to integrate Emotional Intelligence constructs and its
implementing principles into an overall syllabus in ELT teacher training. However, the
suggested syllabus may be an integral part of a composite teacher training syllabus. The
term ‘non-native ELT teacher’ in this study is used to cover both the EFL teachers
teaching English in an artificial environment, and those who are the non-native speakers
of English. As far as the native teachers of English and the implementation of EQ)
principles and constructs are concerned, a new teacher training svllabus to serve the
purpose can be designed in a subsequent study.
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Background to the Study

When ELT is considered only in its own context, it seems obvious that EQ has
nothing much to do with teacher training in ELT. Contrary to this opinion, when EQ
definition is studied carefully, it is clearly understood that it can help both EFL learners
and teachers to have better improvements in teaching and leaming. So, the following
definition of EQ might give us a new idea to reconsider the issue given above. Salovey
and Mayer {1997), present us with the following detailed account of EQ regarding that
“Emotional Intelligence involves the ability to perceive accurately, appraise, and express
emotions; the ability to access and/or generate feelings when they facilitate thought: the
ability to understand emotion and emotional knowledge; and the ability to requlate
emotions to promote emotional and intellectual growth"[15].

The definition above tells us how one should value the interrelations in social
and professional lives. First of all, it emphasizes that our intellectual growth depends on
how emotionally intelligent we are. As teachers in ELT, we have to work on as to how
we could increase our EQ level and then those of our students’ as well. In ELT
environments, even though considered rather artificial, teachers and learners have
intensive oral and verbal interactions. Mario C. Hyson ({1995) in his book Emotional
Development of Young Children: Building an Emotion-Centered Curriculum points out
that “children’s emotional development has never been strictly a function of family
influences. Rather, the teacher-student and student-student interactions and modeling
are critically important as well” [10],[45]. Here, it is inferred that the teachers in ELT is
expected to be emotionally intelligent models for the students.

Our starting point is how EFL teachers’ EQ levels can be improved up to a
desired level in order to enable them to acquire the problem-solving and conflict
management skills more profoundly and what subsequent issues could be inserted into
the ELT curriculum. Since “all learning has an emotional base” acknowledged by Plato
almost 2000 years ago, it is impossible not to have any class without any conflicts
during teaching sessions in ELT. And teachers are expected to manage the conflicts
skillfully and solve the problems arising during teaching without harming the students
emotions and loosing temper. When a conflict arises in the ELT environment, teachers
should know how to navigate their feelings and they are expected to have EQ-based
conflict resolution suggestions [44].

The best way to help learners overcome their foreign language learning anxiety
(in case they have), class conflict, individual conflicts and problems depending on the
ELT environment, teacher and teaching is to develop our own ‘listening skills' in such
cases. Besides, we should set a model for our students in listening to each other.
However it should be born in mind that listening to bath a child and/or an adult learner
helps him/her feel heard, understood, important, valued, respected and cared about.
The other way around of such behavior means that we have a very deep sense of
reluctance. So EQ based listening (see appendix A) requires us to focus on leamers’
feelings rather than “facts”.

At times, we, EFL teachers, may end up with no solution in conflict
management. At the end of the day, we try to find solutions to decrease conflicts and
problems in our teaching environment. Solutions to all conflicts arose in our
professional lives strictly depend not only on our EQ level but how we can implement
Goleman’s  Emotional Competence Framework [6] into our ELT professional
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environment as well. Hence, all EQ principles and competencies have been used in all
professional business life why not used in ELT teacher training.

Teacher Training in ELT

Teacher Training, in general sense, is not the main concern in this article;
nevertheless, it is thought to be useful to cover teacher training in ELT theoretically.
Both in practice and theory, teachers and learners are two unavoidable issues as well as
syllabus, environment, administration and so on. Besides, Classroom management and
teacher-student interaction are integral to sound methodological practice [16]. Student-
teacher-student and peer interaction have been very prominent issues in designing ELT
teacher training syllabus as well.

Learning to teach is not usually seen as a lifelong process, learning teaching
is[17]. As non-native teachers in ELT we all have been experiencing how to teach
English in a non-native artifical environment through our personal beliefs and
understandings as well as teaching skills having been developed throughout the years in
ELT environment. Here the main concem is to discuss the “novice”, “inexperienced”
[20], “prospective” [17] and also named “reflective practitioner [7], that is to say, non-
native ELT teachers’ training and how we could use EQ constructs and principles in so-
called in-service (in some cases pre-service) teacher training. Di Prima puts emphasis on
the issue that “in-service training programmes are intended to initiate a stage of
personal development and to explore different teaching/learning procedures. But unless
teachers can also become specifically aware of the characteristics of their own atternps
to implement them, there will be much less likelvhood of the new procedures being
successfully integrated into their teaching. True self-awareness comprises the capacity to
percieve what takes place in one's lesson, and then to interpret and reflect on it” [17]. In
teacher training syllabuses, teachers’ self-assessment and internalization of their
shortflong-term teaching experiences may also play a wvery significant role in achieving
success in ELT teacher training.

Teaching and becoming an experienced teacher in ELT will require some
teaching abilities as well as roles having been expected from the teacher to act out in the
real classroom, no matter, whether it is a native or non-native ELT environment. For the
sake of single topic study in the article, only the non-native ELT environment will be
taken into consideretion. In the article “The Changing Role of the Teacher” Renzo
Titone stresses the following point in regard to the changing role of teachers in ELT that
“There has been lots of research into the classroom situation, lots of research into
language acquisition, lots of research into how the brain works, and lots of research into
how language is constructed. The conclusions of this research are that the way most
teachers teach has no correlation with the way learners learn™ [21]. There has always
been a discrepancy between what we have leamed and what we have been teaching.
Regardingly language should not be taught as it was learned. That is to say, language
teaching as language itself is a fast reacting and changing issue that we should keep up
with it so as to be highly emotionally intelligent teachers in ELT/EFL.

Both “experienced” and “inexperienced” EFL teachers are expected to assume
certain roles in their professional lives. They are expected to fulfil those roles in
accordance with their abilities gained in their professional education. In professional
development as ftrainee teachers except for in-cervice training, seminars,
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Hargreaves[7]mentiones two kinds of professional developments: a descriptive model
which reports on the basis of empirical findings, the forms and processes of professional
development as they in fact occur; a prescriptive model which states how professional
development ought to be. In fact, the professional development of teachers can also be
described that “teacher education becomes largely a matter of facilitating the
development of teachers’ capacities for situational understandings as a basis for wise
judgement and intelligent decisions in complex, ambiguous and dynamic educational
situations” [2]. Before discussing what roles and acts in EQ the teachers are expected to
develop and assume, the EFL teachers’ roles can be cited from different perspectives

[8], [18], [21] as follows:

Teachers Expected Roles in ELT

Richards & Lockhard
(1994: 97-112)

RenzoTitone
(1995 12-15 cited in ELI)

Jeremy Harmer
(2001 :56-67)

Needs Analist-
determines students’
individual needs
Curriculum
Developer- develops
his‘her course plan
and syllabus
Materials Developer-
develops histher own
classroom materials
Counselor — identifies
student’s problems
and learning
difficulties

Mentor - assissts less
experienced teachers
Team Member —
works together as a
team rather than
teaching in isolation
from other teachers
Researcher —
conducts research
related to language
learning and teaching
Professional —
continues with
professional
development

Creator of external realities — a powerful creator
of realities in the classroom

Creator of imaginary realities — helps students to
create imaginary realities, such as a guide boak,
prefending to be a pen-friend | etc.
Creator of Internal Realities — helps to create a
classroom reality which gives a great opportunity to
explore each others’ characters, personalites,
experiences, opinions and interactions in the Target
Language {TL}
A Rich Resource — is a source adding his‘her own
expericnce expressively talking in the TL
Selector — selects further materials
Party Host — needs to speed up and increase the
amount of language his'her learners experience;
helps leamers feel comfortable

The Bold Deserter — boldly deserts methods which
do not work

The Simple Recycler — explains lexical items in an
ancctode or text in which those items oceur

The Three Phase Recveler — expresses the new
lexical item in the natural process of learning:
ajexperience b) nominalise ¢) narrate

Three Step Challenges — gives learmners
progressively more challenging tasks on the same
topic to achieve the above roles

Monitor Learning — becomes a monitor of the real
learning process. By not trying to teach, ceases to
interfere with and to slow down the marvelowsly
unpredictable process of leaming. But by noting
what his'her learners do learn, s'he is fulfilling
completely his'her responsibilities as teacher

Controller — controls the
class and the activity taking
place

Organiser — organises
students to do various
activities

Assessor — acts as an
assessor, offering feedback
and correction and grading
students in various ways
Prompter - enhances
student’s activity in role-
play activities and
encourages students to
think creatively
Participant — stands back
from students" activities
and lets them get on with
them and intervenes only to
offer feedback and/or
correct mistakes

Resource — acts as a source
to be helpful and available
and resists the urge to
spoon-feed but not let them
become over-reliant on the
teacher

Tutor — acts as tutor
working with individuals or
amall groups and helps
them to feel supported and
helped

Observer — observes
students esp. in Oral
Communication activilies
to provide them with wseful
group and individual
feedback

Figure 1 : Teachers’ Expected Roles in ELT
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In fact, class management, teacher-student interaction [16] and the decision-
making ability [12] are the most important skills and roles that EFL teachers should
assume to succeed in a non-native ELT environment. However, problem-solving and
conflict management as well as Emotional Intelligence skills have also been wery
predominant and prerequisitive ones that this paper focuses on. As given some
accounts on EQ earlier, the following chart may be very explanatory as to how Personal
and Social Competence lssues in EQ [6] are important and indispensible to implement
in ELT teacher training. The following is the chart showing how we could implement
them in the suggested teacher training curriculum. Nevertheless, these EQ) components
are a guide for us and show us how significant they are in regard to achieve success in a
non-native ELT environment :

EQ COMPETENCE ISSUES EXPECTED TO BE IMPLEMENTED AND UTILIZED BY NON-
NATIVE EFL TEACHERS IN ELT CURRICULUM
{Wihrart aee novr-narive EFL teachers expected to assume in implementing the B0 conipetence issies in g won-nalive

ELT environppen 23
rw Non-native ELT teachers showld ...

-—.___—l__‘_‘__‘_____._.b.-—-

L olrle e ddennfy fhedr emolions in feacling to e dorged group ond develop their behavior
wecardingly and keep doing 5o

f Self - awareness

Ematiomal
Awareness

Avcuraie Self- identifi their weak ond strong poirts of feaching and learn frowe their experivace anid e refleciive

s i s possitie

STAMNSSI ADMNALIAIINO D TV RNOSH A

AGRERRMICAL
Seif-confidence e decisive anid reflect their selfeassurance alowt presenting the fessons in ELT
Self - regulation
krovw fow fo manage their distracting jeclings and mat spoil emoticrally safe cless atmeasphere
Self-control
Trustwarthiness B wllie vo peleit sheve oovn misiakes ool Sueelal sy witk sindenss for die soke of sueeess
Conscientiousness | believe thar they are the anly persons io be beld vesponsible for meering ELT olyfeetives in oless

Adaptability

he alle ro adap themselves inte the changing sitwations in class and be fexibde with their teaching
pelyectives and sindent demands

Innovativeness

searrch for fangvetive fdees ond issees in ELT class applicavions and manageaeas and be able (o
generaie their owa teaching ideas

Self - Motivation

Achlevement
Drive

Jfocus on pre-set aljectives and bave @ high drive to meet their ELT obiccvives and stoadards. anid
Jind out fows fo improve theie siedents | perfinence

Commitment

enthusiosiically seck oul some oppactueiiles to fulfill thair peer group's rask 0 ELT and be awarg
ol their sense of purpede i o Broup SUssien

Initiative insistently pursue their gomls in ELT bevond whot is reguived or expected nod wrilize every
sppotuitine to get thelr fol dasne
Cpsimism be alle to avervame some wespected sotlacks with the hope of swoeess racher than failre aod

pevsistently corry oud their geal of teaching
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Social Aware ness

Empathy

e getile dr prnelorstemd thedr stedfenss | perspeerives sad Bnowe thos wepy sfe vl e @ ven r-'.?IF;."rI':'I'#.'c’
el padersiandniie leacher

Social Skills

Influence

b relpful and persinsive about reir Sadeals” izeening and aoguisition of the TL and wse some
ELT strategies to vender support 1a the learqers

Communication

FEF i ver comprefensive commenicanion ciatuel with their studenss and listen well and be opren
fo commsieation fo seek munial wedeesinding in learner-based diffieal issuer

r“f-l:ll'l Mrct

e gennl

Jor the sk of speating shills in ELT, enconrage open discussion and prederermined deberes and e
alile to handle Aifiewls sinions arisen in closs without karodng sedenis” emations

Leaderzhip

be the teades of their olnss anid be alble fo geide the siudents pecfermance by setiing o good example
and arouse a very coseron snthusiosm loward lenvaing ia ELT

Change Carglyi

be oble re recognize the change in eliss or the studenis™ atifmde towards the TL ang motivate the
learners o ndap the charges in ELT

Building Bonds

i bl v create o steady relavionship ameng e stedests and enkarce the peer groug interaction
anil be nfie to foster good relations ameng their colfeagues

Collaboration znd

Conperation

ire collnboralive and share any wsefd fnformation with their colieaguwes ond be abie 1o promote o
Srigndly. conperative elimme mmong the collengues and their sdents

SANSSI ADNIALILINOD TVYID0S

Team Capabilities

consider ELT class as o team qad deow oll ivam members {mio aciive pad enthusinsiic participation
i elass work and profecr assignmenis, and sel the goais af rieir teaehing in advance and procect the

clfinss amd is comnniinngn

Figure 2: EQ Competence Issues to be Implemented by non-native ELT Teachers {adapted from Goleman) [6]

As far as above E(Q) competencies are concerned, it is clearly seen that some of
these competence issues are overlapping with ELT teachers’ roles given above. That is

why EQ is

included and tried to be implemented in the ELT teacher training

curriculum. It is also thought to be useful to imlement those issues in class management,
problem solving and conflict management in the teacher training curriculum. When
closely examined, these issues above will definetely help trainee teachers and teacher
trainers as to understand and create solutions for the teachers’ and learners’ specific
problems in ELT. In a non-native ELT classroom, student-teacher interactions at any
level of foreign language instruction have been very predominant in regard to
identifying teachers’ and learers’ emotional problems as well. So, EQ in this study has
been the main source to create various solutions for learmers and teachers as well as
increasing their EQ) competence levels.

Evaluation of Questionnaire on EQ in ELT Teacher Training

For the purpose of seeking background to integrate and implement EQ principles
[6] into in-service (or pre-service} ELT Teacher training, a questionnaire has been given
to ELT teachers from wvarious schools such as university, high school and primary
school. Totally 89 teachers have participated and answered 16 questions designed in
two sections- personal and professional. In the first section there are four questions
asking for respondents’ personal background and in the second section, there are 12
questions searching for data about EQ principles and their implementation into ELT
teacher training. At the very beginning of the questionnaire, a very brief definition of EQ
and its personal and social compefence issues are given to help the respondents
understand the purposetully designed questions better. The results obtained from the
questionnaire have been fed into computer to show them with various graphs.

133




Hidayer Tuncay

As understood from the questionnaire results, this might be accepted as a
preliminary research in order to collect data from the teachers involved in teaching at
different levels and in various schools. It would, of course, be quite comprehensive if we
could carry out some case studies regarding Emotional Intelligence issues in teacher-
learner interaction, non-native ELT environment, creating positive learning environment
with the help of implementing EQ constructs, problem-solving and conflict-
management skills as well. Besides the learners from different levels and age groups
could be studied in regard to their EQ levels and this may cover more of a profound
study. In this case, the study could be two fold: learners and teachers in ELT. So, for
narrowing down the matter into one, only teachers’ resposes and the feedback are taken
into consideration. The following are the results and assessment of the data obtained
from the questionnaire:

Personal @1; Where Do you teach EFL ?

Number of Subjects

High School  University Prap School

Graph 1

Personal Q2: Male / Female
Male

19%

It is quite amazing that &1 % of the respondents
are jemale. ft is o well known fact thar females
are much rather stronger i emofional moliers
tha moles,

Female )
81%

Graph 2
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Personal Q3: Teaching Experience in ELT

P : R
4045 33 i

cER g

20 o

E2AfqNE §3 HGEUNN
e ;
oo

¥ Z 3 4

1-3yrs  dbyrs 7-10yrs 10 yrs-above

=

Mozt of the respondents
are  experienced teachers
and !I‘IE'I,.' had rruch
professional ELT
experience  in  different
schools. However, we ore
not sure enough about their
professional bockground.
Only a few of them are
inexperienced.

Giraph 3

Personal Q4 : Major group you have experienced

I fonr major groups we fod
teacliers  who  experienced
teaching in ELT. This might
show that nev-pative feachers
feken this guesiionnnive may
have @ various  emofionasd
understanding of ELT in a non-
native environment.

teachi r;% %g’ maost
young 3%
adults
20%
young
learners
39%

teenagers
38%

b. Assessment of Professional Questions:

Graph 4

In the professional section of the questionnaire, 12 questions are given to
respondents and all of them are multiple choice type questions, not open-end. So, no
comments on any questions have been taken from the respondents. In this section of
the assessment, the professional questions will be taken into consideration. Personal
questions are considered to be data collection questions, and they give us sort of an
idea what personal backgrounds the respondents have. No cross assessment of the
questions is given. Since it is a preliminary study to the presentation, a further detailed
open-end questionnaire may be given to the same respondents in another study. This is
considered to be a data - collection guestionnaire and along with control groups on the
same issue, another detailed questionnaire may be conducted, and it may cover a wide

range of native and non-native EFL teachers.
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Prodessiona’ Q1. Do pou think Emotioera) Indeiligence”
prvicklles should he nchated i in-servine Teachar Traming Profegsional Q2. 1§ probdam adeas in a nor-naive ELT
Splabyes? class while faachng, Fow 0o oo banae i ?

(73 ! .
i ﬁi:: 5 R
w5 e i -1
53 = gg?'ﬂ | suy
a3 s | § 209
(2] o ——
w o g e g0
- ;,51‘1 . =
A e ‘::_ = .
i 1 3
Yes Mo Maybe Mo bdea
Graph 1 Graph 2

In an overall assessment of the questionnaire, most of the respondents do agree
with the inclusion of EQ principles in non-native ELT teacher training in (Q1). Nearly
79% of them agree with this idea. In regard to problem solving, conflict management
and class management in ELT ((Q2), about 44% of the respondents do agree with “1”
focused and 44% of them “vou” focused solution. What this means is that the
teacher, depending on his’her EQ level, would prefer either himself/herself or the
learner/student in the center of problem solving, conflict management or class
management. However, in EQ, “empathy” that means sensing others’ feelings and
perspectives, and taking an active interest in their concerns [6] requires an “I” focused
solution to the problems. Nevertheless, depending on what age group a non-native
teacher is teaching, this perspective might change in some cases. This requires another
pinpoint study in the matter.

Trofesaianil G5 Inereasing ELT tasthars’ EG tevel may heln e o In another question (Professional

e efier Interaciions ith thelr sucats i ELT ()3) majority of the respondents
seem to have an agreement that
high EQ teachers can be successful
in student-teacher interactions
very much. That is quite

N reasonable that both in non-native

: i N f and native environment, class

yes no mayte og frdaa interactions are the predominant

issues that should be taken into

Graph3 consideration at any phase of

instruction. Teacher-learmner inte-
ractions are indispensable phase
that every teacher in ELT should
experience.
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EQ constraints {Q‘"—l] -SEH Brolassiong! 4. 53 consaiis ( SElf awareness, Managing
auareness, Mcmagt'ng Emoti- Emofions, Empathy, Communicating, Co-operation,
ons, Empﬂtﬁ v, Communica- Resolving confiicls | ae m:-:':mr::e\:r wilh szaciving wod isaming i ELT

ting, Co-operation, Resolving
conflicts [13] - are accepted
to be useful in teaching and
learning in ELT by nearly
84% of the respondents.
These constraints are thought
to be useful to implement in
ELT and they will ensure a

gimafans

safe leaming environment Graph 4
and a healthy interaction
between learners and

teachers in ELT.

Profasaional Q5. EQ-based cowses shauhd b8 givan fo mon-natie ELT

toacharg at the vary begvinrg of ther ELT camer, In the item Df the questlﬂnnalrﬂ

{QA5) above, it is widely
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Graph?
Profassional Q7 In EQ-based in-service leacher fraining
syifabus, the following components are thought to be useful
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EQ and its implementation in teaching, Increased

Increased EC)} means increased personal interaction,

Emotional awareness, self confidence, self-motivation, empathy, communication
Showing empathy to others, sharing feelings, creating positive learning
environment
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(6 and 7 help us identify that EQ-based in-service teacher training svllabus may
be very benficial to ensure teacher-learner interaction and nearly 83% of the subjects
agree with this idea. Most respondents accept the idea that the issues above should be
included in in-service teacher training svllabus,

#rofpaicmal O8: Wian a leacier ueoarstengs Rt sTuders'

foeiings and amations and how they work, 5T kas mush In QS, it is guite distinctive that

Freater mccess & LT,

teachers’ high EC) level will enable

them to understand their students’
S feelings and emotions and this is
agreed by 87% of the respondents.

%

Graph &
P o o g o s okt s it o Nearly 90% of the respondents
Sl ag s s i e (Q9) believe that teacher’s

appropriate response and helpful
ways in  understanding the
feelings of the students will ease
students’ learning anxiety and
increase their self-motivation.
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In Q10, it is identified by 89% of the respondents that teachers' emotional
understanding may help them to solve emotional problems arising in ELT class. In Q11
most subjects agree that implementation of EQ principles in ELT teacher training will be
very appropriate to solve problems in a non-native ELT environment.

Frofessional Q12:The components befow should be the Gropk (2

core of a pilat ELT Teacher Training syliabus

,,-4‘_‘_“ . S

EQ is more important to
succeed in school, work,
and  relationships  than
Intellectual Intelligence
agree  disagree meybe no idea (1Q). It is clearly defined
that EQ is the ability to

syzalgns
Jo saguinpy

understand one’s own emotions

regulate them for the most productive behauior
raster high levels of maotivation

understand the emaotions of others

" & ® @

Finally in Q12 the components above are widely accepted by the respondents
and are acknowledged that they could be included in a pilot ELT teacher training
syllabus.

When all questionnaire items above considered in an overall assessment, we
could infer from the results that (nearly all the respondents most of whom are
experienced female ELT teachers) EQ principles could be implemented in an ELT
teacher training syllabus whether pre-service or in-service. So this will lead us to work
on the matter quite seriously and find out some grounds that will ensure us to be better
professionals in ELT. Such an inclusion in the syllabus body of ELT teacher training
should be supported by some other findings about personal, institutional and language
teaching and learning issues as well.
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EQ-based Suggested ELT Teacher Training Syllabus

Since this type of sullabus is expected to be different from regular
Language Teaching syllabuses such as “grammatical, lexical, grammatical-lexical,
situational, topic-base, notional, functional-notional, mixed or ‘multi-strand’,
procedural, process” [25], our concept of syllabus is thought to be task/teacher-based
syllabus. However, it will be better to point out what syllabus is in general and Gillian
Brown states that “syllabus is a plan for teaching that contains an explicit and complete
inventory of categories which atre weighed, related, and sequenced”[11]. Our plan for
teaching in the syllabus is not the language, and the syllabus will not contain any
language issues in it. In fact, the purpose of such a syllabus is to help non-native
teachers to identify their own and accordingly their students’” emotions and feelings. For
this purpose, it should be better how non-native ELT/EFL teachers, experienced or
inexperienced could integrate themselves with their collegues at the very beginning of
their teaching career. Even though experience is an important factor in teaching,
teachers’ ability to convey their way of understanding to their groups of students has to
play an important role as well. Bart Van Thielen expresses the objectives of a teacher
development program and they are expected to
1. provide inexperienced teachers with special attention and the support of an
experienced mentor.
2. apply the experience of senior colleagues to the benefit of inexperienced
teachers.
3. encourage and reassure inexperienced teachers and offer them the
opportunity to remedy possible problems efficiently.
4. encourage junior and senior colleagues to reflect critically on teaching in all
its aspects.
5. teach junior colleagues to work toward attainable objectives.
6. further the integration of inexperienced teachers within the teaching staff.
7.instil a sense of responsibility in senior teachers towards their junior
colleagues.
8. encourage the whole staff to venture beyond their own field and to promote
an open team spirit among all colleagues and language teams. [20]

The general objectives cited above can be implemented both in in-service and
pre-service ELT teacher training syllabuses. The objectives of our suggested EQ-based
teacher training syllabus in ELT could also be based on the above issues but we have to
narrow down our objectives into such a pilot syllabus content. The following chart is
designed to give some objectives and syllabus content for EQ principles that could be
implemented in ELT in-service teacher training, and the syllabus will have three phases:
EQ principles, integration of principles into ELT environment, case studies and
resolution activities. Prior to training all trainee teachers who will take part in the teacher
training an Emotional Intelligence Self-Evaluation Test (see appendix C) will be given and
the test will be assessed by the trainee teacher and/or the expert. The weakest and
strongest Emotional points may be discussed with the trainee teacher in advance and
the syllabus content might be individualized accordingly.
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ELT Teacher Training Syllabus based on Emotional Intelligence Principles
Step 1: in this stage, the following are discussed and taught the
trainge eachers interactively:
2 days *  Conceptual definitions of EQ
(i fours) *  Basics of Emotonal understanding
initial stage - +  Positive learning  environment principles | fnifind stage is o step inte
EQ principles, (emotionally safe envircnment) witar EQ} s amd frow its
; constraints and ¢ Personal & Social Competence issues principles could be
constructs +  Conflict Resolution implemented in ELT
+  Basic stops 1o BQ in classroom feacher training
[0 in class management
*  E(}-based listening
# B in teacher-learner interactions
Step 2: after the introduction and the study of the Tssues n the
initial stage, every issue will be discussed with teachers
3 diays a5 for how o implement those components in real-class
(12 hors) situations. The  following  procedure by the  trainec
tegchers showld be followed under the supervision of
senior teacher or feld expert: in piis stage, all
integration B individual interpretation of EQ compananis of the syl
stage : # how o crelte positive loaming | 90F regarded equally
Hi s environment impertant. The teacher
implement and »  implementing EQ competence issues in | aer is expected to
apply these the teacher-student issues elarifv every component i
principles to the #  how to resolve conflicts in regard o | Orer to help the rruinees
teacher training emotional misunderstandings te meederstand each of them
and non-native = EQ steps to be followed in class | precisele Teacher frainees
ELT environment management are expecied to iniernalize
¥ How Lo listen to students in class | 100 conceprs and rephvase
interaction thewr witk thelr own terms
F o Ways of improvement personal, social
and  professional  interaction  with
sludents, peer group teachers and
senior eachers
Step 3: Case studies include : in thix section, cose siudies
! day . o Leamer-teacher  problems  arising  during | are crucially important for
{4 hawrs) Ehsi f:_“d_!' 5']’3'5: teaching the sake of the svllabus 1o
i 4 Learners’ individual learning and acquisiton | be successfi  Since all
e;ens:[ ?Jﬂd C:ICSEE- prohlems irqinees are inexperienced,
fn;ucun;é;::;m ; Teachers® 1nl.7.:' E) pmh]err?s the teacher traiver could
: Peer group misunderstandings benefie from histher awn
bry the trainee ¥ Learners' attitude towands T leaming cxperience o made  up
teachers v Problems of maintaining emotionally safe | evenis  related 1o ELT
ELT envircnment clnss,
Step 4: Thix step @5 o final step in
which all wainees  are
(2 kours} Resolution Class management, conflict resolution and problem | expected o show  some
(feedback) stage _SDI"_'iT?'g skills are _W‘-'"k"-"i on and trainee teachers” | crentive solutions to so-
: individual perspective of the matters are debated and | called prodlems discussed
all data collected outcomes and the leedback obtained is reaszeszed by the during the implemeniaron
should be worked | trainee teachers themselves af the spllabus. o shis
on and the resulis sechian the
should be ohserverdrainer will make
discussed with the higder finol comments on
help of ingdivigial irainees a5 they
triner/supervises supervised them

Figure 3 : £0-Based ELT Teacher Training Svllabus
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After the implementation of such a syllabus, EFL teachers’ weakest and strongest
sides are reevaluated and, if needed, additional studies could be designed as to promote
teachers’ EQ) levels. As long as they do not interfere with teachers’ teaching skill, conflict
management [6] and maintaining desired classroom atmosphere and minor matters are
not taken into account. In such cases, teachers are recommended to work rather on
their weakest points. So certain period of time should be allocated for teachers’ self-
assessment and enhancing their EQ levels. If a problem emerges about “empathy”™ [6],
this should be discussed and studied on the personal basis, and the results obtained are
to be put in action in ELT classroom atmosphere.

Conclusion

From all perspectives, the implementation of EQ-based teacher training
syllabus seems to be very useful to train ‘inexperienced teachers’ as for enabling them to
be competent prospective teachers in ELT. There are, of course, some other issues to be
considered in ELT teacher training such as teachers’ professional background, personal
belief of being an EFL teacher, institutional consideration of the teacher-training and
present situations teachers might encounter. However, as a conclusion to the study, we
might assess the following points rather crucial to the EFL teachers’ professional
development in a non-native ELT environment:

1. The suggested - teacher training syllabus could be modified in accordance

with other findings and suggestions developed by the field professionals.

2. The sylabus designed should be considered as a preliminary study and it
can be explored through related areas of the study.

. The core points in the syllabus given are to ensure teachers do have a
very profound fraining in their professional lives.

. EQ is accepted as one leg of the tripod: teacher-learner-EQ).

. Rather than professional education, personal education will be a very
predominant issue if considered the EQ prinicples.

. As commonly believed “teachers are special people”, so, their specialty
may help them to succeed and overcome professional difficulties as long
as they are trained through a modified syllabus content.

7. The more they are trained and increased their EQ level, the more positive
feedback they can provide for their students.

8. An emotionally competent teacher is one who has high EQ and creates
positive learning environment for his'her students.

9. The most important issue that a syllabus should contain is that its all
components are based on the strategically humanized teacher-learner
interactions.

10. Teachers' increased problem solving ability, conflict management and
developed ELT class management skills are thought to be as important as
language learning/teaching skills and theoretical language teaching itself.

As a final remark, Emotional Intelligence is our standpoint to design a syllabus
but it is not considered to be the main issue in ELT. For ELT is of its own principles, and
it is a vast topic to be worked on. The teacher who is in the center of the issue has
twofold roles to assume: teacher as a human and teacher as a professional. When

S 4~]

=
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combined these two appropriately in the professional life, an elaborated input for the
success in ELT is assured.

Note: This paper was presented ai the 36th IATEFL Conference in March 2002, in the University of
York, UK

Appendix A

EQ-Based Listening

Will you please just listen?
A child's Plea to Adults

¥ When | ask you to listen and vou start giving advice, you have not done what [ have
asked.

¥» When I ask you to listen and vou start telling me why I shouldn't feel the way I do, vou are
invalidating my feelings.

# When I ask vou to listen and vou start trying to solve my problem, I feel underestimated.

# When I ask vou to listen, it does not mean I am helpless, I may be faltering, depressed or
discouraged, but [ am not helpless,

» When I ask you to listen and you do things which I can and need to do for myself, you
hurt my self-esteem.

¥ But when you accept the way vou feel, then I don't need to spend time and energy trying
to defend myself or convince pou, and I can focus on figuring out why [ feel the way |
feel and what io do about it.

# And when I do that, [ don't need advice, just support, trust and encouragement.

# Please remember that what you think are irrational feelings always make sense if vou take
time to listen and understand me. [46]

Appendix -B
Emaotional Intelligence Self-Evaluation Test
Mame e e e i s e Age i e
Date - Frofession N peusprmpmer s ey
Male( ) Female( )

The purpose of this self-evaluation is to measure vour tendencies and abilities within
various areas of emotional intelligence. This test measures five areas of EQ
including:

L Ermational Awarciess

- Managing ane’s Emotions
L Self-Motivatien

1. Rating: fir the spece provided nexi to eoch of the following statemenits, please write tn the number, which best describes yvour
agreemeni with the iem, using the scale immediarely below.
1= Diisagree very much 2= Disagree moderately 3= Disagree slightly 4= Agree slightly 5= Agree moderately 6= Agrec

very much
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Emotional Intelligence Self-Evaluation Test

z e 3 Enptinms
i i
< Conapete
Tendencies and Abilities ‘f’: ney
o Codes
1. I use bodl negative and positive emotions a5 a source ol
wisdom about how o navigate my life, EA
L Megative feelings belp me to address what 1 need o EA
change in oy life.
k3 1 am calm under pressume. MOE
a1 have the ability to monitor my feclings fron mcment 1o EA
nwmEnl
5. When challenged, 1 am good at getting culm and focused
0 Mo wilh life's demands. 8M
6. When challenged. 1 am able to summeon a wide range of [
positive emations such as fun, joy, fighting spinl. and ah
haurmar. |
T 1 am m charge of bow | Fzel. MOE
K. After sometling has upset me, | find it easy to regain my MOE
COMpasuTs
9, 1 ameffective at lstening 1o other people’s problems, Emp.
10, 1do not recyvele and dwell on negative emotions, MOE
18 | am senzitive to the emotional needs of sther people Emp.
12, | have a calming imfluence on other peopbe. COE
13. 1 am able to motivate myself @ my and oy again m the oM
face of sethacks.
14, [trv fo be creative with hife's challenges. M
15. | respond appropriatcly 10 other people’s nwoods, COE
motivations, and desires.
16, [ can easily enter inlg a “zone” state. or 4 stoie -
characterized by calmness, alertness, and focus. £
17, When tme is right, | face nny segative feelings and work | i
through what the issue 5.
18. | am capable of soothing mwself afier an upsetting evenl. MOE
19.  Knowing nv true feelings is crucial to my well-bemyg. EA
20 | am good at understanding the emotions of other peeple,
even when e emotions are o directly expressed. EE.
21. | am adepr at reading people's feslings by ther facial E
EAPTESSIONS.
22, 1 can easiby sel negative feeling aside when called upon s
b perfarm.
23, | am aware of subile social signals that indicate what Ermp.
others need.
24, People wview me as an effective coach for others” COE
emotions |
25 People whe are aware of their true foehings are betler EA
pilats of ther lves.
6. | am ofben able w improve the moads of others, COE
27. | ama good person to come to for advice about handling COE
relatignzhips.
6. Famarongly attuned to athers' feelings. Exrgp,
20, I help otlers use their motivations to achieve their COE
personal woals.
30, 1ean eazily shake off negative feslings. MOE
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1. Scoring : Add vour score for the varions areas of emetional intellipence according to the instruciions below

Emotienal Competency Item Numilsers Seure
Emodiveal Awarceess Teems: 1+ 34 44 17+ 19+ 25

Managing one’s Emotions Items; I+T+E+ 10+ 8+30

Self-Motivation Items: S+6+13+14+16+12

Errpuhy_“_ lItems: 9+11+20+21#21428

Coaching (ihers' Emogiors ltems: 12#154 42 6427429

L. Interpreting Scores : Comparing vour scores with the chart below will allow you 10 assess yvour current
standing on the various emotional competencies

Emational Competency Definite strength Needs some devebopment Newds Substantial Development
Emotional Awarencss 11 or above 16-30 15 or belaw
Managmg ane’s Emolions 32 or above 27-31 26 or below
Zelf-Maotivation 31 or above 2730 26 or below
Enpaihy 31 or above 16-30 15 or belaw
Coaching Cihers” Emotions M or above 15-19 4 or below
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